
 

 
 
 
 
 
Examination Analysis 2018/19 
 
Introduction   
 
Scarborough UTCs first set of GCSE and A level results, August 2018, were significantly below 
expectations as a result of a lack of high expectations, no data processes in place and generally 
inadequate teaching throughout a significant part of the two academic years leading up to these 
examinations.  From April 2018, greater rigour and consistency in teaching, assessment and the 
management of behaviour alongside effective staff recruitment and strong leadership of the UTC culture 
and ethos of high expectations and high aspirations has been able to drive up standards at Scarborough 
UTC.  Outcomes for students in August 2019 in all areas show improvement and in some subjects 
significant improvement on the previous year and reflect the upward improvement trajectory of the UTC, 
reflected in our own self-evaluation and our OfSTED report of January 2019. 
 
This examination results analysis for Scarborough UTC and this booklet is designed to provide: 

• an annual summary report for governors, improvement partners and inspectors;  
• a reference document for directors of subject and staff within the school;  
• an evidence base showing the rigour, reflective and evaluative nature of our self- review;  
• a summary of action planning for future improvements;  

 

Summary of achievement and progress 
 

The results in the summer of 2018 were a low point for the UTC at the end of its first two years of 
opening.  These results positioned Scarborough UTC as having around the weakest results for all UTCs.  

As a result of detailed and focused improvement plans across all areas of the UTC, the results of summer 
2019, have elevated Scarborough UTC to being the stand out, most improved UTC for attainment 
nationally, as the tables below indicate. 

 

 

 

 

 

 

 

 

 

 



 

Key Stage 4 Attainment (compared to UTCs nationally) 

 

 

The improvements in English (74.4% 4+) and Mathematics (58.9% 4+) and the correlation between those 
students achieving both English and Maths has resulted in significant improvement on these headline 
measures.  Locally, whilst using unverified data currently, we believe we have outperformed at least 
three local feeder schools by a large margin. 

Our Attainment 8 Points score (that is the sum of a student’s best 8 GCSE grades, averaged across all 
students in the cohort) has improved and we have therefore moved to 50th percentile.  Our target of 
being in the top 10% however would need to see a further 10 point increase in our Attainment 8 points.  
When reviewing performance across all subjects, which Attainment 8 draws from, science, computer 
science, geography and engineering design, were significantly below target and as such there is room for 
improvement here to ensure all students achieve their targets in all of their subjects. 

Key Stage 4 Achievement for all subjects and groups 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 



Key Stage 5 Attainment (compared to UTCs nationally) 

 

 

The improvements in average A level grade, from E+ to C+, is very pleasing and now positions us in the 
top 10% of UTCs nationally.  In addition, the improvements in engineering grade average of Pass + to 
Distinction/Distinction* has moved us to the 25th percentile.  Our strengthening of the engineering team 
should ensure that students achieve equally highly across all units of their engineering qualifications and 
so improve their points score, which will help to us move towards our target of top 10%.  Notably 
teaching, assessment, tracking aid monitoring are now much improved and reflected in these results. 

Alps is a measure of student performance against benchmarks for each subject.  Alps is a value added 
tool. It considers the progress a student makes from the start of their course (measured via their GCSE 
scores) through to the completion of the course (their A/AS/vocational results). 

ALP’s benchmarks at KS5 are created using the full national dataset supplied by the Department for 
Education. Alps reports compare our performance against a benchmark which is based on every students’ 
results nationally.  Using these benchmarks each subject is given a score from 1 to 9 on the ALPs 
thermometer to grade performance.  See diagram and tables overleaf: 



ALPS K55 data analysis 

 

 

ALPs 1 – 3 positions us in the top 25% nationally, when compared to all providers.  A reminder that the 
red colour used for grades 1 – 3 are linked to the ALPs thermometer (see diagram). 

 

 

 

 



Strengths 

Subjects with strong performance and improvement are GCSE English Literature and engineering 
manufacture and A level physics, computer science, core maths and Cambridge Technical in Engineering.   
Subjects with good improvement from 2018 are GCSE English Language, mathematics and engineering 
design and in KS5, A level mathematics. 

Areas for development 

GCSE Mathematics has improved by nearly 20% from last year but still has some way to go to move to be 
in line with and exceed national averages in the subject.  The staffing issues which plagued the subject 
during the 2017/18 academic year and for most of the Autumn term 2018 have now been resolved.  The 
maths team is now established and teaching is improving as are outcomes in current year 11 which bodes 
well for outcomes in summer 2019. 

In order to increase the GCSE attainment 8 points score and the overall progress score we need to aim to 
improve attainment and progress in those subjects that lag behind English and mathematics and increase 
the number of students that achieve the higher GCSE grades, that is grades 7,8 and 9. 

Changes have been made to the curriculum which means that computer science and geography are now 
optional subjects, taught in smaller groups with consistent teaching.  With these changes in place we 
expect to see significant improvements towards targets in summer 2020. 

Science is a completely new team formed at the start of this academic year.  Teaching in science to this 
point had been of very limited quality and curriculum time allocation was insufficient and as a result 
student progress was significantly below expected.  There have been some improvements in grades this 
year, particular in the stretch group, however with steady staffing and teaching time increased we expect 
to see much greater improvements this year. 

 

 

 
Lee Kilgour 
 
Principal 
Scarborough UTC 
 
September 2019 





 

 
 

Self-Evaluation cycle 

Examinations Analysis  
– For Year Groups with External Results or heading  

to external results within one year (September 2019) 
 

 
 
Subject area:    Science  
 
 
 
Director Of Subject:    Mrs Janine Wade 
 
 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



Overview of External Results 2018 
 

General: 
 
It is difficult to draw any meaningful comparisons with last years and this year’s results, or to compare 
our results with other institutions.  This is because last year SUTC, and most other institutions historically 
and currently, only teach triple science as an option or to the top 10% of students.   
Therefore the closest comparison I can make between years groups is with the triple results from 2017-
2018 and 11 U 2018-2019. 

 
This indicates that across the board our % 4+ has increased dramatically, but our %7+ has reduced.   
 
T and C sat GCSE Biology and Physics this year and the equivalent groups last year sat Double award 
Science, therefore it is more difficult to draw direct comparisons with markers such as SISRA value added 
or ALPS.    The courses are drastically different, examined differently and are reported differently.   In the 
interest of fairness I have used the 2018-2019 subject comparison residuals as comparison between 
students’ performance in science and other subjects, with values ranging between -0.28 and -0.03, they 
are negative, but not massively so.    
 
All of the staff at the beginning of 2018-2019 were new and had no reliable data on students’ progress 
and attainment in Science, therefore we used February PPE data to predict student outcome. We 
hypothesised students should make at least a grade up on their PPE results.  For a majority of our 
students, this wasn’t the case. I believe this was in part due to legacy issues, such as learning gaps, time 
constraints to cover content and student motivation to do well in science.  Plans that have been in place 
since September 2018 will ensure that these issues should not affect future cohorts.  For example in 
2018- 2019 the year 11 were taught right up until their exam period, meaning there was not time for staff 
to be able to structure revision, develop examination skills and technique or identify and address legacy 
gaps in teaching and learning.  Whereas, in 2019-2020, all Science GCSE course content will be covered by 
the February half term at the latest to enable this to occur.  
 
Our GCSE predicated grades were based on 2017-2018 grade boundaries (the only ones available at the 
time), the grade boundaries this year have changed significantly.  For example, GCSE Biology Foundation 
tier 2017-2018 required 107 marks to attain a level 4, this year it was 114. Than meant that 5 of our 
students could have been effected by this grade boundary shift.  Some grade boundaries were raised by 
up to 10 marks.   In total 18 students in GCSE Biology, 8 in Chemistry and 15 in Physics got a lower grade 
this year due to the grade boundary shifts.  
 
The result of this and the aforementioned prediction method meant that our predications have 
overestimated our results.  Both sets of PPE’S were moderated internally and externally by 2 different 
SLE’s and marking was found to be within tolerance, so I don’t believe the issue is an internal one (eg, 
marking).   We will, however, need to adjust our year 10 PPE grade boundaries to reflect the significant 
shift this summer to avoid this in the future.  Because we have only 2 sets of grade boundaries, which are 
significantly different, currently this will make predicting grades difficult until another GCSE round has 



occurred.  I propose we shift to work at the more challenging grade boundaries to reduce the risk of over 
estimating grades.  
 
There were a significant number of students in both GCSE Biology and Physics that attained a grade 3 in 
2018-2019, gains can be made in this area to increase our overall %4+ for next year.  It is also worth 
noting that a significant proportion of these students were from classes that experienced high levels of 
disruption in learning in 2017-2018 and had behavioural challenges in 2018-2019, which will have had an 
effect on student outcomes. 
 
The lower %7 + this year at top set level is due to significant weaknesses in teaching and learning in 2017-
2018 impacting the cohort.  There wasn’t enough time to be able to cover course content to the depth 
and the consolidation of learning needed for students to be able to access the higher grades.  Those 
students who followed our direction and completed revision tasks set, achieved the higher grades still.  
 
Last year was a matter of recovering from previous damage and stabilising the department and results.  
Although the 2018/2019 results were not as positive for science as they were for the more established 
departments within the SUTC, I believe they are a positive indication that the decline has been stabilised.   
 
To conclude I believe the changes we have made 2018-2019 had a positive impact upon the year 11 
cohorts outcomes in science, however we shall see the impact of these changes on GCSE results more in 
the coming years.  In reflection, the focus for 2019-2020 cohort should be on converting the 3 to 4 
boundary and pushing the top level students. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Key Stage 4 Results - Analysis 
Grades 9 – 4 or equivalent Percentages 

 
Year 11 
Performance of Groups: 

 
 



 



 



 
Comment: 
Successes, improvements in performance and strategies that have worked: 
 

 Successes include: 
o The department has been stabilised, the organisation that was missing is now in place. 
o Full SOW, with integrated assessment and ROLL is in place and is showing the benefit in year 10. 
o Ensured year 11 (2018-2019) were entered for the appropriate exam and had covered the syllabus before they sat the exam. 
o QA/QI procedures are being used effectively to improve teaching and learning. 
o Required practicals at GCSE and CPAC at A level now conform with required standards. 

 
Areas for development or concern: 
 

 3 to 4 boundary 

 Pushing the higher attainers 

 Evidence based best practice 

 Concern:  there has been a significant boundary shift and with 2 extremely diverse grade boundary setting is making predicting student outcomes very difficult  

 Concern: this year we have lost 1 lesson per fortnight teaching time on each of the science subjects, meaning that we will struggle to cover the subject content 
with the new year 10 classes before the GCSE exams (2020/2021 leavers). Potential solution is that student receive 5 lesson per fortnight per GCSE in the next 
academic year.  

 Concern: HOD has the largest timetable in the department and has been given a form, meaning time for QA/QI and intervention monitoring has been reduced 
and also as science is now timetabled in block , this reduces the time that HOD can observe teaching of science team, without getting cover.  
 

Targets and action planning 
 

 Continue to embed the practice established last year. 

 BEST science teaching being added into teaching and learning pedagogy to work towards recommendations of the EEF Improving secondary science. 

 Targeted intervention is already in place (T:\Science\Intervention\Intervention log 2019-2020.xlsx) to tackle the ¾ boundary and higher attainers in 
Chemistry, Physics, also Biology (to a lesser extent). 

 SLE support has been secured for Monday mornings 9-1.30 pm to support staff in using data to drive intervention and attainment.  
 

Year 11 Disadvantaged Analysis 
 
Comment: 
 
In both Physics and Biology the disadvantaged student performed slightly lower than advantaged students. 
In chemistry there was no significant difference.  

file://///scarboroughutc.co.uk/pd$/TeacherResources/Science/Intervention/Intervention%20log%202019-2020.xlsx


 
Internal Tracking 

Year 10 

Analysis of Summer 2018 PPEs.  
 
(PLEASE NOTE THESE WERE MADE USING THE 2017-2018 GRADE BOUNDARIES, BUT THERE HAS BEEN A SIGNIFICANT CHANGE IN 2018-2019) 
 
Year 10 PPEs were internally and externally moderated.  

 
Biology/JWa 
 

 



 



 
 
Chemistry/BHo 
 

 
 



 
 
 



Physics/PWo 

 
 



 
 

 
 



Comment: 
 
Successes, improvements in performance and strategies that have worked: 
 

 Successes include: 
o The department has been stabilised, the organisation that was missing is now in place. 
o Full SOW, with integrated assessment and ROLL is in place and is showing the benefit in year 10. 
o All students are being taught to the AQA triple Science syllabus. 
o QA/QI procedures are being used effectively to improve teaching and learning. 

 
Areas for development or concern: 
 

 3 to 4 boundary 

 Pushing the higher attainers 

 Evidence based best practice 

 Chemistry data is significantly lower than the other 2 science subjects, but we have secured a second chemistry teacher and support from a Chemistry specialist 
SLE 

 Concern:  there has been a significant boundary shift and with 2 extremely diverse grade boundary setting is making predicting student outcomes very difficult  

 Concern: this year we have lost 1 lesson per fortnight teaching time on each of the science subjects, meaning that we will struggle to cover the subject content 
with the new year 10 classes before the GCSE exams (2020/2021 leavers). Potential solution is that student receive 5 lesson per fortnight per GCSE in the next 
academic year.  

 Concern: HOD has the largest timetable in the department and has been given a form, meaning time for QA/QI and intervention monitoring has been reduced 
and also as science is now timetabled in block , this reduces the time that HOD can observe teaching of science team, without getting cover.  

 

 Action: Significant grade boundary shifts have occurred and PPE results should be changed to reflect the higher thresholds.  
 
 
Targets and action planning 
 

 Continue to embed the practice established last year. 

 BEST science teaching being added into teaching and learning pedagogy to work towards recommendations of the EEF Improving secondary science. 

 SLE support has been secured for Monday mornings 9-1.30 pm to support staff in using data to drive intervention and attainment 
 
 
 
 



Sixth Form @ Scarborough UTC 

Year 13 

Subject Summary 
 

 
 
 
 
 



 

 
Comment: 
 
Successes, improvements in performance and strategies that have worked 
 

 This year the results have been very positive, with a massive increase in ALPS score. 
 
Areas for development or concern 
 

 We need to continue to embed the best practice and pedagogy established this year. 

 Develop resources to fit the AQA Syllabus 

 Continue to ensure we use all of the departmental resources, we have made huge stride towards this in the last academic year 
 
 
 
Targets and action planning 
 

 Because there has been a change of syllabus from OCR to AQA, the current year 13 will be the first year group through from AQA. 

 We are almost certain to get another CPAC visit this year because of the syllabus change, in Biology or Chemistry and we need to prepare for this.  

 
 

 
 
 
 
 
 
 
 
 
 
 



 

Year 12 

Subject Summary 

Biology 

 
 

 



Chemistry: 
 

 
 
 



 
 

Physics: 
 

ALPS CHART MISSING AS IT NEEDS CORRECTING 
 
 
Comment: 
 
Successes, improvements in performance and strategies that have worked 

 Successes include: 
 

o Full SOW, with integrated assessment and ROLL is in place and is showing the benefit in year 12. 
o All students are being taught to the AQA A level Science syllabus. 
o QA/QI procedures are being used effectively to improve teaching and learning. 
o Department passed CPAC practical endorsement 

 
 
Areas for development or concern 
 
We are again expecting a CPAC visit (from AQA this time).   This will most probably be focussed on A level Biology or Chemistry.  
 
CONCERN: Chemistry students are underachieving. 
 
 
Targets and action planning 
 

 All staff will undergo CPAC refresher training 

 SLE is being used to support A Level chemistry teaching 

 

 

 

 

 



 

 

 
 

Self-Evaluation cycle 

Examinations Analysis  
– For Year Groups with External Results or heading  

to external results within one year (September 2019) 
 

 
 
Subject area:      
 
Mathematics 
 
 
Director Of Subject:   
 
Hannah Smith 

 
 
 
 
 
 
 
 



 
Overview of External Results 2018 

 
General: 
GCSE Mathematics  

 Throughout the autumn term the year 11 students were taught by a variety of supply teachers in mixed ability grouping with 
no director of subject. This was also the case up until Easter of year 10.  

 In spite of this Mathematics remained a strong subject with students performing at least ½ a grade better in mathematics on 
average with a residual of 0.51. 

 4+ increased by 14% to 58.9%  

 5+ increased by 10.9% to 35.6% 

 Though subject progress had improved by +0.15 subject progress was still not good enough with a progress index of  -0.566 
meaning students are still behind their counterparts at other schools 

 
A Level Mathematics 

 Throughout the autumn term the year 13 students were taught by a variety of supply teachers with no director of subject. This 
was also the case up until Easter of year 10. 

 Achieved 100% A*-E, 70% A*-C, 20% A*-B  

 Though subject alps score has improved by +0.17. Subject progress was still not good enough with an alps grade of 7 meaning 
they are still behind their counterparts at other schools 

 
Level 3 Core Mathematics 

 The Core maths students had a consistent diet of the same teacher over the course of the year. 

 Consequently core maths result remained strong with continued improvement with the alps subject score improving by +0.16. 
As a consequence progress is good with an alps grade of 3 meaning the students perform better than 75% of their counterparts 
at other schools 

 Achieved 100% A*-E, 25% A*-C 
 
 



 

Key Stage 4 Results - Analysis 

Grades 9 – 4 or equivalent Percentages  - 58.9% 
 

 



Year 11 
Performance of Groups: 
 
Analysis by Staffing 

 
Comment: 
 
The groups are exactly what was expected and predicted. 11Y.MAG2 score is lower because of the type of characters it contained. Effectively all the disengaged students 
were put in to this group to allow 11Y.MAG1 to perform better. It is disappointing that they had not performed better but considering the inconsistencies in the teaching 
through their school experience it is not a surprise and was exactly as predicted. 
 
 Successes, improvements in performance and strategies that have worked: 
 
You can clearly see that the setting of groups had a massive impact on attainment. 

 
Moving the average grade from a 3 to a 4 and 4+ from 39.7% to 58.9% a 67% increase. 
 
 
 
Areas for development or concern: 
The high attainers are not being stretched enough and consequently are not achieving the amount of 7+ that we would expect and their progress grades are poor. 
 
 
Targets and action planning 

Introduce a certificate in further mathematics to stretch and challenge the top end. 
 



Year 11 analysis by Sub-group 

 
Comment: 
Girls were not as successful as boys in mathematics with a marginal gap of 0.03. A few key girls underperformed. We will ensure that appropriate interventions 
take place with HSM with key girls to ensure this does not happen again 

 
 
 

 

Year 11 Disadvantaged Analysis 
 
Reference ALPS analysis 

 
 
Comment: 
There is a 0.10 Different in Disadvantaged vs non disadvantaged the one to one tutor intervention for these pupils came too late to 
make a major impact on their grades with some students only having 2/3 tutor sessions. 
 

  
 
 
 
 
 
 
 



Internal Tracking 

Year 10 

Analysis of Summer 2018 PPEs. 
 

 
Students are already achieving a 40.6% pass rate of 4+ which shows an improvement on last year.  

Analysis by teacher 
Predicted grades 

 

 
 

 



Comment: 
 
Successes, improvements in performance and strategies that have worked 
 
Setting the students has again worked really well. Use of the TA to support the lower end should ensure a 100% pass rate. 
 
 
Areas for development or concern 
 
We have not got enough students achieve on target at grades 4/5 I would like to run a 4/5 booster group for these students but finding time for this intervention is 
proving difficult in their timetable. 
 
 
 
 
Targets and action planning 
 
 

 

10U has been divided into 3 to support the top and lower end of this group. 

  



Year 10 analysis by sub-group 

 ALL Girls Boys FSM All SEN Statemented EAL AGT BME LAC PP 

No. of 
pupils 

64 5 59 10 5 0 0 0 0 0 5 

Target % 
Grade 9 - 4 

85.9% 100% 84.7% 80.0% 40.0%      84.6% 

% WAG 
Grade 9 - 4 

85.9% 100% 84.7%  60.0% 20.0%      69.2% 

 

 
Comment: 
 
We are doing well with girls/ boy and SEN students however there is still a gap between disadvantaged and non-disadvantaged this 
needs to be improved on. 
 

 

  



Year 10 Disadvantaged Analysis 

 
 ALL High PA Mid PA Low PA 

No. of pupils 13 3 9 1 

% Above SUTC Target   33.3 100.0 

% On Target  100.0 44.4  

% Below Target   22.2  

% 2 or more below Target   11.1  

 
Comment: 
4 student are above target in mathematics and 3 are below all of them these students have been identified to RFE last term for PP 
Tutors and are in intervention groups for boosting their grade. 
 
 
 
 
  



Sixth Form @ Scarborough UTC 

Year 13 

Subject Summary 
 

A Level Mathematics 

 
 



Level 3 Certificate in mathematical studies 
 

 
 
 



Comment: 
 
Successes, improvements in performance and strategies that have worked 
 
A Level Mathematics 

 Subject alps score has improved by +0.17.  

 The securing of a qualified NQT specialist teacher and the return of the direct of subject provided the structure needed to increase the mock grades from only 
40% A* to E to 100% A*-E, 70% A*-C, 20% A*-B 

 
Level 3 Core Mathematics 

 The Core maths students had a consistent diet of the same teacher over the course of the year. 

 Consequently core maths result remained strong with continued improvement with the alps subject score improving by +0.16. As a consequence progress is good 
with an alps grade of 3 meaning the students perform better than 75% of their counterparts at other schools 

 Achieved 100% A*-E, 25% A*-C 
 
 
Areas for development or concern 
 
A Level Mathematics 

 Throughout the autumn term the year 13 students were taught by a variety of supply teachers with no director of subject. This was also the case up until Easter of 
year 10. 

 Subject progress was still not good enough with an alps grade of 7 meaning they are still behind their counterparts at other schools. 

 By tightening up classroom routines and planning appropriate interventions and ensuring students have quality wave one teaching with plenty of exam practise  
 
Level 3 Core Mathematics 

 Integrate a more employer real life focus to this course. 
 
Targets and action planning 
 
Tightening up classroom routines and planning appropriate interventions and ensuring students have quality wave one teaching with plenty of exam practise 

 



Year 12 

Subject Summary 

 
 
 



 
 

 



Comment: 
 
Successes, improvements in performance and strategies that have worked 
 

 Students are performing well in mathematics across the board. More consistent teaching for the student throughout the latter half of the year has led to an 
improvement in results 

 
 
 
Areas for development or concern 
 

 Year 13 lesson allocation for mathematics has dropped compensating for this additional personal study may have an effect on results. 
 
 
 
Targets and action planning 

 
 Integrate more exam practise into lessons using good practise from KS4 of Race to the staples. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 

Self-Evaluation cycle 

Examinations Analysis  
– For Year Groups with External Results or heading  

to external results within one year (September 2019) 
 

 
 
Subject area: Engineering 
 
 
 
Director of Subject:  Rob Shephard 
 
 

 
 
 
 
 
 
 
 
 
 



Overview of External Results 2019 
 

General: 
Pupils performed significantly better in 2019 than in 2018 improving the ALPS grade for manufacture from a low 6 to a 3 and from 
41% (manufacture) 30% (design) to 59% (manufacture) and 42% (design) for 4+. Pupils continued to perform better in manufacture 
than design, this is partly due to inconsistent staffing in the subject. The results within Engineering Manufacture were lower than 
expected due to the moderator’s adjustment reducing the 4+ from 71% to 60%. The changes are being investigated and a potential 
contest being raised. To ensure the rigour of assessment in the future the manufacture tracker and assessment method has been 
updated in line with the above feedback. Results improved this year due to changes in delivery for year 10, intensive intervention and 
much greater use of trackers and unit recording sheets. 
Both design and manufacture pupils have started coursework in year 10 allowing the appropriate number of guided learning hours 
along with the practical activities to continue to develop technical excellence and skills.  
The results in Design were as expected in the last data drop and had accurate moderation results, the lower results in this subject 
were caused by absence of the key staff delivering design. The manufacture course completing sooner allowing for intensive 
intervention and utilisation of the additional systems time for further intervention mainly on manufacture.  
 

Key Stage 4 Results - Analysis 
Grades 9 – 4 or equivalent Percentages 
 

2019 Design Manufacture 

Number of pupils 69 71 
Total 9-4 (L2D* - L2P) 42% 59.2% 

SUTC (base) target  9-4 (L2D* 
- L2P) 

95.8% 95.8% 

+/- -53.8% -36.6% 
Prediction (L2D* - L2P)  42.6% 74.6% 

Total L2D* - L1P 97.1% 97.2% 
National average (L2D* - L2P) 51.1% 53.4% 

Total U 2.9% 2.8% 



Total L1D 10.1% 15.5% 
 
 
 
 



Year 11 

Performance of Groups: 
 
Analysis by Staffing 
Manufacture         Design 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Comment: 
Successes, improvements in performance and strategies that have worked: 
Note: All engineering design is taught by NGR and manufacture by RSH  
In Eng Design 41% of pupils achieved or exceeded their target grade in group D, 21% in B and 19% in C. In Manufacture this was 47% 
in A, 25% in B, 32% in C and 45% in D. Within manufacture significantly more pupils met and exceeded their target grades. Both 
Design and Manufacture had significantly improved residuals over last year due to targeted intervention of U / P1 and D1 / P2 pupils.  
Significant intervention was utilised within Manufacture and Design, within lessons, during school, after school and in holiday 
sessions. This worked best when clearly communicated with parents. Pupils were given a clear list of ‘jobs’ to do and small group 
targeting was a benefit. 



Lower ability pupils made better progress in Design with a residual of 0.1 compared to a negative residual for middle and upper 
ability pupils. In Manufacture middle and higher ability pupils made better progress (0.82 and 0.80). However, across the courses 
there are no significant gaps. This may be due to the use of mixed sets and the development of differentiated tasks with clear 
challenge tasks for pupils. The gap in comparison to the national average for Design has been significantly reduced this year, from 
27% to 9%. 
97% of pupils achieved a grade in both Design and Manufacture; this was a direct result of the development plan from last year, 
which included starting coursework in year 10, mixed ability sets and targeted intervention (significant underperformance, high 
attainers, L1D / L2P boarder and the U / L1P). This approach has been applied to new year 11 to continue the successes of the plan. 
Design in year 10 and 11 had inconsistent staffing due to supply staffing following staff leaving and illness. This made ongoing 
monitoring and progress difficult. Manufacture delivered in year 10 and 11 was delivered by a specialist teacher who is experienced 
in the qualification and was able to significantly improve outcomes. 
Predictions of the qualifications overall were accurate across subjects, however moderation reduced marks in R111.  
 
Areas for development or concern: 
Systems and control had to be withdrawn due to staffing concerns – specialist teacher employed in the new year however, has a lot 
of work to cover in year 11. 
Design grades were affected by inconsistent staffing and staffing illness, there is a probability this will continue into this academic 
year due to staffing issues experienced in year 10 for the current year 11. 
The use of design orientated technical skills will be used with the new intake of year 10 with a specialist teacher to raise engagement, 
knowledge and skills in preparation for coursework launch in the spring term. 
Marking of R111 in Manufacture was adjusted during moderation; this needs to be addressed on the tracker and ensure compliance 
in future submissions. The procurement of software and additional external validation will also aid this. 
Design results (L2D* - L2P) were 9% lower than national average however this is 3 times better than last year. 
Middle ability pupils (based on KS2 banding) in design groups failed to make the expected progress and on average achieved 2 grades 
below target. Higher attainers made better progress however were still one grade below on average. It could be suggested that these 
pupils didn’t have the time to revisit all work and stretch their marks. 
 

 

 



Targets and action planning 

 Employment of specialised and experienced Design and Systems teachers 

 All engineering coursework started in year 10  

 Development of technical skills course in year 10 to develop understanding and increasing engineering contact time 

 New staff to undertake training on OCR CamNat qualifications  

 Progress and attainment tracking system in place across the department to monitor grades and submissions on a regular basis 

 Increased departmental standardisation, moderation and external validation 

 Ensure all pupils in all groups have access and opportunities to higher level / challenge work and are encouraged to complete 
them, including intervention. 

 Ensure all pupils have access to exemplar work (different projects, but used to model work of different levels) 

 Organise focussed intervention to ensure L1D/L2P and U/L1P border pupils attempt and complete all aspects of coursework 
tasks.  

 If pupils do not submit work, make desired progress in lessons or are significantly below target, interventions are taking place 
such as additional support, communication home, detentions and ‘catch up club’. These interventions are conducted either 
during lessons, breaks, LPD / PE time or after school, this is then recorded on the department intervention log.  

 
 
 
 
 
 
 
 
 
 
 



Year 11 Design analysis by Sub-group 

 ALL Girls Boys FSM All SEN Statemented EAL AGT BME LAC PP 

No. of 
pupils 

69 20 49 17 3      17 

Target % 
Grade 9 - 4 

95.8 100 94.2 95 100      95 

Actual % 
Grade 9 - 4 

42.0 45 40.8 29.4 0      29.4 

Year 11 Manufacture analysis by Sub-group 

 ALL Girls Boys FSM All SEN Statemented EAL AGT BME LAC PP 

No. of 
pupils 

71 20 51 18 3      18 

Target % 
Grade 9 - 4 

95.8 100 94.2 95 100      95 

Actual % 
Grade 9 - 4 

59.2 65.0 56.9 55.6 66.7      55.6 

 
 
 
 
 



Comment: 

 The cohort had a significantly greater number of males than females, however girls did better across the subject areas, as is the 
national trend. Both boys and girls performed better in manufacture than design. 

 FSM and PP pupils attained better results in manufacture than Design, however overall results for FSM pupils achieved less 
than the non FSM pupils. 

 A significantly higher proportion of SEN pupils performed better in manufacture than design. 
 

Year 11 Disadvantaged Analysis 
 
Design 
 

 
 
Manufacture 

 
 
 
 
 
 
 
 



Comment: 
 
Coursework – controlled assessment 
 
Comment: Pupils performed equally well across all units of the Manufacture specification with nearly 70% of pupils achieving a level 
2 pass or more in each coursework unit. Within Design, pupils achieved better in R108 with 45% of pupils achieving a level 2 pass or 
more. The other two units performed at a similar level with 36% and 26% for R106 and R107 respectively. 
 

Internal Tracking 

Year 10 Analysis of Summer 2019 prediction vs base. 

 

 
 

 



Analysis by teacher 
 

Comment: 
The data has been based on the PPE set in May of year 10 and in combination with some of the coursework set so far.  
I have concerns about the accuracy of the information due to staffing inconsistencies, illness and non-specialist teachers leading the 
classes. 
I have concerns about the quantity of coursework submitted by students in the run up to the PPE’s for the reasons above, which is 
being assessed, corrected and remarked in the autumn term by subject specialists. 
 
Successes, improvements in performance and strategies that have worked 
Coursework has been formally started in year 10 allowing much more time for pupils to complete work whilst allowing time to 
prepare for their examinations. 
New qualification and technical skills curriculum time to embed and reinforce knowledge for examinations has been implemented 
with current year 10s. 
Technical skills deployment has had a great impact on pupils’ knowledge and understanding of various skills and techniques, helping 
them to further engage with the engineering curriculum.  
Comprehensive and accurate data tracking systems embedded in the coursework QA/QI process, enabling staff and students to see 
attainment and progress. 
 
Areas for development or concern 
At this stage in the course, new Y11 examination scores are on average a Level 1 merit / distinction for manufacture, which is lower 
than we hope to achieve by the end of the course, however, it must be noted that there has been a heavy focus on preparation for 
coursework assessments and skills building as was the same with the previous year 11’s.  
Accuracy of current grade requires investigation due to staffing changes and justification for these grades being unknown. Reliance 
on PPE results for predicted and current grade may have been too high when only 25% of the final grade is from the examination.  
Due to staffing in systems and design the current progress for all students is of concern as very little coursework has been completed 
in year 10. However, experienced specialist members of staffs have been appointed to deliver and assess all of the required material. 
Intensive intervention for design was also held at the end of year 10. 
Lower ability pupils have completed significantly less work than required and to a lower standard than other students.  
Early wave intervention is already happening in the department with specified time planned to catch up and act on feedback for 



coursework assessment. After this has been completed targeted intervention will take place with specific students to undertake 
specific tasks and study.  
 
Targets and action planning 

 Time / intervention built into planning in year 11 for additional work and completion of year 10 coursework units.  

 Clear deadlines made known to staff and pupils. This then allows staff time to intervene towards the end of the qualification in 
addition to other points throughout the year. 

 Employment of specialised and experienced design and systems teachers 

 All engineering coursework started in year 10  

 Implemented technical skills course in year 10 to develop understanding and increasing engineering contact time 

 New staff to undertake training on OCR “CamNat” qualifications  

 Progress and attainment tracking system in place across the department to monitor grades and submissions on a regular basis 

 Ensure all pupils in all groups have access and opportunities to higher level / challenge work and are encouraged to complete 
them.  

 Ensure all pupils have access to exemplar work (different projects, but used to model work of different levels) 

 Organise focussed intervention to ensure higher and middle attainers attempt and complete all aspects of coursework tasks 
aiming for mark band three level work. 

 Development and deployment of employer based projects to increase attainment and engagement.  
 

Year 10 analysis by sub-group Design 

 ALL Girls Boys FSM All SEN Statemented EAL AGT BME LAC PP 

No. of 
pupils 

63 20 57 10 18      25 

Target % 
Grade 9 - 4 

96.8 100 100 100 100      100 

% WAG 
Grade 9 - 4 

19 45 29.8 40 46.6      28 

 



 

 

Year 10 analysis by sub-group Manufacture 

 ALL Girls Boys FSM All SEN Statemented EAL AGT BME LAC PP 

No. of 
pupils 

62 20 57 10 18      25 

Target % 
Grade 9 - 4 

21 100 100 100 100      100 

% WAG 
Grade 9 - 4 

31.2 30 31.6 40 23.5      24 

 

Year 10 analysis by sub-group Systems 

 ALL Girls Boys FSM All SEN Statemented EAL AGT BME LAC PP 

No. of 
pupils 

59 20 57 10 18      25 

Target % 
Grade 9 - 4 

5.1 100 100 100 100      100 

% WAG 
Grade 9 - 4 

50.6 54 52.6 60 47.1      28 

 
Comment: 
Within engineering the working at grade is very difficult to judge from the coursework as it is broken down in to tasks which equate 
to points; it is only when all tasks are completed a true working at grade can be judged.  
The working at grade detailed above is a combination of the P.P.E. results and coursework handed in to date. 
The Design and Systems results are not accurate from the standard and quantity of work handed in from year 10. This is due to it 
being assessed by non-specialist teachers. 
 



Year 10 Disadvantaged Analysis 

 

 
 
 



 
Comment: 
 

 
 
 



 
 
 
 
 
 
 
 
 
Students CURRENTLY 2 grades or more below the SUTC Target Grade 
 
Within Design 82% of pupils are currently 2 grades or more below their SUTC target. Within Manufacture and systems targets are not 
active on Sisra. However, internal data monitoring as 80% of pupils are 2 grades below target based on PPE examination scores. Alps 
prediction data suggests that engineering manufacture predictions are a grade 2, which is an improvement on 2019 year 11 Alps 
score. 
Current grade data are based on a PPE and coursework completed to date, which in design and systems has been delivered and 
assessed by a non-subject specialist and is currently being recovered and reassessed. A number of these pupils will be not be a cause 
for concern as grades will increase as coursework is completed. However, it will be vital to continue data collections within the 
department in order to identify those pupils who are not rapidly moving towards their target grade. Intervention will be put into 
place and recorded on the department intervention log at the earliest opportunity. 
 
 
 
 
 
 



Sixth Form @ Scarborough UTC 

Year 13 

Subject Summary 
 

 

Extended 
Cert 

2019  Diploma 2019  Ext. 
Diploma 

2019 

No of pupils 2  No of pupils 9  No of pupils 3 

Avg grade D*  Avg grade D  Avg grade D- 

Residual 15.7  Residual  2.4  Residual  -1.5 
 
 

 EC Di ED 

% Prediction A*-B    

Result % A*-B 100 44.4 22.2 

ALPS % Prediction A*-E 100 100 100 

Result A*-E 100 100 100 
 



 



 
 



 
 
 

Successes, improvements in performance and strategies that have worked 
Large amounts of intervention had been offered across the units, which some pupils took advantage of, regular communication with 
parents supported this. Additional hours timetabled for all year 13 groups in January, this brought the guided learning hours in line 
with the qualification requirements.  
Specialist staff utilised and redeployed on units where issues in quality of teaching and learning was observed (legacy staff and supply 
staff)  
Adjustments to the qualifications pathway allowed underperforming students to be refocussed on a qualification they were closer to 
achieving. Such as delivery of extended certificate units in year 12.  
Use of highly detailed unit and pupil tracker to monitor attainment and progress. This was also used to target intervention to improve 
grades.  
 



Areas for development or concern 
Students had four terms with lower than required guided learning hours.  
Units were delivered by non-specialist teachers with little consistency which made accurate assessment difficult in the initial part of 
the year.  
Moderated work examples and sample assessment tasks were not available in year 12 so teachers were unsure of the requirements 
and procedures around assessment.  
Not all pupils undertaking the qualification had the desired or required GCSE grades necessary to successfully pass the courses 
offered at level 3. 
 
Targets and action planning 
Employment of two specialist teachers to deliver key units 
Timetable to give pupils required hours per unit 
Specialist resit lessons timetabled for pupils under achieving in unit 1,2,3 & 4.  
Earlier recognition and review of the course choices 
Moderated work and delivery guides available to all staff  
Department CPL time used to ensure all staff are confident in assessment procedures and standardisation to ensure accurate and 
validated results 
Intervention to take place for pupils who haven’t achieved or completed their year 12 work.  
OCR based training to be undertaken by teaching staff in the department to ensure accurate assessment and delivery of units. 
Development and deployment of employer based projects to increase attainment and engagement.  

Year 12 

Comment: 
Successes, improvements in performance and strategies that have worked 
More specialist teachers now delivering units.  
Additional time on the timetable for all units. 
Employer based projects being used in units to increase engagement.  
Detailed unit feedback from moderator, used to further develop unit content and delivery.  
SUTC candidate unit work used as exemplars for OCR. 
Development and use of highly detailed tracker to monitor unit and pupil progress.  



 
Areas for development or concern 
Units were delivered by non-specialist teachers with little consistency which made accurate assessment difficult in the initial part of 
year 12. 
Not all pupils undertaking the qualification had the desired or required GCSE grades necessary to successfully pass the courses 
offered at level 3, as evident in summer examination results. For example in Principles of mechanical engineering are lower than 
predicted. 
Maths for engineering examination not sat due to work experience, so pupils are having to have more hours in year 13 to prepare 
them for this.  
 
Targets and action planning 
Department wide trackers to be deployed and utilised including a whole cohort overview tracker 
Pupil progress trackers on all unit folders 
Embedding employer based projects in units  
Timetable rewrite to allow timetabled resit sessions, delivered by specialist staff.  
 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Self-Evaluation cycle 

Examinations Analysis  
– For Year Groups with External Results or heading  

to external results within one year (September 2018) 

 

 

 

Subject area:  English Literature and English Language    

 

 

 

Director Of Subject:  Miss Annabelle Atkinson 

 

 

 

 

 

 

 

 

 



Overview of External Results 2018 

 

General: 

Context:  

This cohort was taught in Y10 by two teachers who were both inadequate. As DOS I inherited the top set (U) and mixed set (T), 
whilst KGr took the other mixed set (C). 

Ultimately, we had approximately 8 months to teach them both Language and Literature. 

The cohort had significant behavioural issues across the college, meaning that attendance to lessons was (for some) erratic. 
Moreover, the attitude to learning required improvement for the majority of the cohort. 

 

My initial goal as DOS was to get 60% in Literature, and 55% IN Language. This was based on the time remaining, prior 
knowledge and current knowledge of the cohort. However, after an intensive Autumn term, and a set of February PPEs, I felt 
that I could push for 71% 9-4 across the two GCSEs. Indeed, I met this target. 

 

 

 

 

 

 

 

 

 

 

 

 

 



Key Stage 4 Results - Analysis 

 

Grades 9 – 4 or equivalent Percentages 



Year 11 
Performance of Groups: 

 

11 U- ALPS 4 

           100% Pass rate 

           Average Grade 6 

Evaluation: 

9-7 pass rate 

Students’ attitude to learning was RI, which turned to ‘Good’ for most and some ‘Outstanding’. However, those who were 
‘Good’ did not challenge themselves enough. Surveys showed that the majority of students were most confident in English, and 
as a result focussed more on weaker subjects, much to the detriment of our 9-7 % result. 

Moreover, the lack of rigorous whole-college Independent Study made motivating the students to revise very difficult. 

It is crucial students revise for Literature, due to the extensive texts studied and having closed-book linear exams. Indeed the 
exam board advised teachers to promote better and more revision for students in the future. 

 

Time was a huge issue. 8 months to cover texts; extended writing skills; working under timed conditions (as well as teaching the 
Language course alongside) was almost an impossible task. Work experience and the impact it had on PPEs, lost us valuable time 
(although I do understand the importance of this). Furthermore, 90% of the Y11 timetable was during in the afternoon. Not only 
did this make teaching difficult (students were tired and often arrived from chaotic lessons) it was also impacted by many 
charity events where lessons were disrupted.  

 

9-4 pass rate 

 

This is due to rigorous teaching- challenging and stretching the students beyond the basic requirements. GCSE pod was more 
suited to the mixed ability groups, and therefore my challenging lessons and resources on Google Classroom were invaluable. 
Those that accessed them performed well, but those that did not failed to either reach or exceed their target. 

 



Areas of Development: Rigorous setting of, and checking of Independent Study. 

                                           More recall in class. 

                                            

11T- ALPS grade 5 

Ave. grade: 4 

 

I am actually extremely pleased with the results from what was a very challenging group due to attitude to learning; attendance 
issues; whole-college behavioural issues; and genuine weaknesses in English. 

                                       

Overall: Students’ attitude to learning was RI, which turned to ‘Good’ for most and some ‘Outstanding’. However, those who 
were ‘Good’ did not challenge themselves enough. Surveys showed that the majority of students were most confident in English, 
and as a result focussed more on weaker subjects, much to the detriment of our 9-7 % result. 

Moreover, the lack of rigorous whole-college Independent Study made motivating the students to revise very difficult. 

It is crucial students revise for Literature, due to the extensive texts studied and having closed-book linear exams. Indeed the 
exam board advised teachers to promote better and more revision for students in the future. 

 

Time was a huge issue. 8 months to cover texts; extended writing skills; working under timed conditions (as well as teaching the 
Language course alongside) was almost an impossible task. Work experience and the impact it had on PPEs, lost us valuable time 
(although I do understand the importance of this). Furthermore, 90% of the Y11 timetable was during in the afternoon. Not only 
did this make teaching difficult (students were tired and often arrived from chaotic lessons) it was also impacted by many 
charity events where lessons were disrupted.  

 

Areas of Development:  

Rigorous setting of, and checking of Independent Study. 

More recall in class. 

 

 



11C- ALPS: 8 

Ave. grade: 3 

 

I am disappointed, but not shocked with this result. In fact, more students passed than I had anticipated, which is positive news. 

This group mirrored T, yet throughout the year were consistently a grade below that of T.  

Problems: Teacher absence; unsuitable timetabling; poor attitude to learning. 

Moreover, 3 students were utterly disinterested and did not even bother to write in the exams. This was mirrored across all 
subjects. 

 

Actions: All cover needed was mostly taken by me when able; sometimes at the sacrifice of my Y10 class and even Y1U class. I 
communicated my concerns and suggested that I take this group over at Christmas. This idea was rejected on the grounds of my 
own well-being, which I do understand. However, it did mean our results took a hit. 

Instead of taking the teaching, I produced excessive resources, as well as GCSE Pod, right up until the day of the exam to ensure 
that those students, who had a good attitude to learning, had a fighting chance. 

Results: There is no doubt that the rigour of the additional resources helped move some students to a pass or close to one. 

Areas of Development: Rigorous setting of, and checking of Independent Study. 

                                           More recall in class. 

                                           Address teacher absence 

 

 

Analysis by Staffing 

 

 

 

 

 



 

Kim Garrett: 11C 

Concerns: Severe teacher attendance directly impacted the class’ progress, and this impacted negatively on the other Y11 
groups due to the extra work put on the Director of Subject. 

KGR’s additional two roles (Sixth Form Development Manager and Whole-College Literacy Lead) negatively impacted on the 
quality of teaching and time devoted to 11C. There were clear gaps in subject knowledge, as well as a lack of extensive marking 
and feedback. 

 

Targets and action planning: Due to my success with 11T, I will take the two mixed ability groups. KGr will keep 11U so she can focus 
on stretching them without distraction.  
Provide books to improve subject knowledge, and resources created by DOS. 
Introduction of Assessment Books to ensure KGR allows students to practice extended writing.  
Provide modelled examples of marking and feedback expectations 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Year 11 analysis by Sub-group 
  

 

Comment: Girls outperformed boys hugely (ALPS 3 compared to ALPS 8). 

Reasons: The girls in this cohort had a good attitude to learning, and therefore were better focussed in lessons. 

 This male cohort included huge BESD concerns, which negatively affected their progress. Attendance of the boys was much 
lower, and many were often in isolation or truanting. Their behaviour across college was inadequate, and this affected English: 
we would have to deal with issues that had occurred during the day P5 and P6 every day. This is not conducive to learning; it is 
really no surprise that the boys did not perform as well as the girls. 

Also, KGR only taught 5 of the female cohort. After analysis of staffing performance, this may also have had an impact 

 

Year 11 Disadvantaged Analysis 
 

The 7 disadvantaged students did not perform as well as the non-disadvantaged: ALPS 5 compared to ALPS 8. 

 

Comment: 

The disadvantaged students had whole-school problems, which affected their progress in English. Due to lack of time, English 
was unable to intervene as much as necessary to ensure these students made the same progress. 

However, one student achieved two Grade 9s (her only ones in college), two others met targets meaning there is real potential 
for English to build on the success of PP students. 

 

 
 
 



 
Internal Tracking 

Year 10 
Analysis of Summer 2018 PPEs. 

 

 

 

 

 

 

 

 



 

Analysis by teacher 

Predicted grades 

 

 

 
 
 

 

 

 

 

 

Year 10 analysis by sub-group  
 



 
 

 

 

 

 

 

 

 

 

 

 

 


